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The  Source-­berg:  An  Exercise  in  Source  Lineage  
  

What  are  we  doing?  

tertiary  sources  and  shying  away  from  secondary  sources  where  experts  use  technical  discourse  
to  analyze  technical  statements.  Where  secondary  sources  are  shunned  due  to  an  undervaluing  of  

until  that  thing a  song,  a  portrait,  an  essay gets  acknowledged  by  an  authoritative  institution.  
handbooks,  and  

new  types  of  research  mediums  such  as  articles  and  periodicals,  they  should  be  taught  to  use  what  
they  are  familiar  with  in  an  unfamiliar  way.  Expecting  unfamiliar  mediums  to  be  used  in  an  
unfamiliar  way  is  to  miss  a  crucial  transition.  This  assignment  is  developed  as  part  of  a  
composition  course  that  focuses  on  making  connections  and  transitions  between  stages  and  
projects.  This  multi-­‐part,  one  week  project  bridges  takes  into  account  the  disconnect  that  students  
are  unfamiliar  with  classifying    sources  into  different  groups  and  seeks  to  reconnect  the  sources  
by  showing  how  they  reference  each  other.  These  connections,  when  made  visual  using  software  

source-­‐berg   (working  off  the  
     Seeing  how  the  primary  source  references  a  secondary  

source  will  give  the  primary  source  authority,  making  it  a  reliable  and  trustworthy  source  to  
engage  in.  In  a  sense,  charting  the  connections  emphasizes  the  community  created  out  of  sources  
interacting  with  other  sources.  Unless  students  see  this  community  
how  they  can  situate  their  own  essays  and  statements.  When  students  map  this  community,  they  
create  their  own  guide  to  use  while  exploring  and  researching  the  community.  When  the  project  is  
completed,  the  guide  can  be  used  as  a  record  of  that  community,  and  that  visual  record  lets  
students  locate  their  own  place  in  that  community,  not  just  as  a  student,  but  as  a  participant.     

How  are  we  doing  it?  

There  are  three  core  parts  to  the  assignment,  and  they  occur  in  the  following  order.     

 In  the  first  part,  students  will  learn  the  three  types  of  sources  (primary,  secondary,  
tertiary)  and  how  to  recognize  them.    

 In  the  second  part,  students  practice  gathering  together  various  types  of  sources  from  
-­‐

classifying  each  source  by  its  type(s).  
 In  the  third  part,  students  create  an  extensive  source-­‐berg  for  one  source  (alternatively,  
one  source  of  each  type).  
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Why  are  we  doing  it?  

This  exercise  acts  as  a  bridge  between  two  common  projects:  creating  an  un-­‐researched  
composition  and  seeing  how  that  composition  has  underlying  research  elements.  Said  another  
way,  this  assignment  bridges  un-­‐researched  and  researched  writing.  Before  students  research,  
they  not  only  need  to  understand  the  value  of  research  but  also  the  value  of  each  type  of  source  
found  during  research.    Without  a  fundamental  understanding  of  each  source-­‐ nt  
research  will  be  less  of  a  critical  evaluation  of  the  source  and  more  a  reliance  on  the  critical  
evaluation  of  others.  In  the  broadest  sense,  then,  this  
authority  by  mapping  the  authorities  of  others.    

Why  will  students  like  it?  

prefabricated  visuals,  the  more  visual  
our  thoughts  become.  The  making  of  a  source-­‐berg  will  make  tangible  the  otherwise  conceptual  
connections  that  exist  between  sources.  Citation  creates  an  invisible  arrow  that  points  to  other  
sources.  This  assignment  goes  one  step  further.  That  arrow  becomes  a  line,  a  line  that  exists  on  a  
(web)  page  that  students  can  not  only  see  but  manipulate.  Interaction  and  visualization  are  key  to  
attentive  learning;  
confirming  that  authority)  is  a  valuable  tool,  one  often  presupposed  but  not  always  realized.  Once  
students  see  that  they  can  authorize  themselves  by  a  simple  point-­‐click  action an  act  they  likely  
perform  daily  but  rarely  think  about-­‐-­‐they  should  become  more  confident.    

What  prep  work  is  needed  for  it?    

This  exercise  assumes  at  least  one  assignment  to  have  preceded  it:  a  non-­‐research-­‐based  writing  
assignment.  This  pre-­‐assignment  would  have  engaged  them  over  a  few  engaged  days  and  resulted  
in  a  critical  expressive  essay.  Ideally  the  students  will  have  made  critical  statements  without  
backing  those  statements  up  with  research.    

Since  the  value  of  community  is  a  large  factor  to  this  project,  this  assignment  explanation  assumes  
a  community-­‐based  exploratory  essay.  In  this  way  the  community  aspect  is  not  new  but  a  
continuation.  Such  a  continuation  acts  as  a  thematic  transition,  transitions  also  being  a  thematic  
topic  that  continues  into,  over,  and  beyond  this  bridge.    

-­‐assignment  I  urge  you  to  consider.  Students  will  learn  
best  if  they  are  using  familiar  material,  and  since  students  will  be  making  a  map  of  source  

an  impetus  source.  One  option  is  to  choose  this  source  for  
them,  giving  them  a  predetermined  source  or  an  essay  that  uses  several  sources,  letting  them  
choose  the  source  they  wish  to  chart.  I  suggest  having  the  student  make  a  music  mix.  This  
composition a  rhetorical  arrangement  of  songs  that  express  a  thematic  point is  really  just  a  
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collection  of  primary  sources.  Pop  music  references  pop  culture,  and  so  it s  likely  that  student  will  
be  able  to  choose  one  song  from  their  mix  and  chart  the  references  in  that  source.  Charting  the  
sources  that  support  a  song,  a  painting,  or  another  type  of  primary  source  raises  the  authority  of  
that  type  of  source,  thereby  adding  that  type  into  pool  from  which  students  pull  when  writing  a  
research  paper.  Additionally,  charting  the  sources  behind  something  created  by  the  student  adds  
authority  to  what  the  student  made  and  therefore  adds  authority  to  the  student.  

This  approach  may  be  difficult.  Primary  sources  will  often  reference  other  primary  sources.  This  
may  lead  to  dead  ends.  Yet  even  primary  sources  as  based  in  some  pre-­‐thought,  and  an  analytical  
approach  to  this  assignment  might  enjoy  the  critical  analysis  needed  to  figure  out  the  impetus  of  a  
song  or  its  style.    

types  of  
creative  composition  could  be  used  if  you  can  see  (and  get  the  students  to  see)  the  sources  used  in  
the  piece.    

How  long  will  it  take?  What  resources  will  it  take?    

Since  there  are  three  parts  to  the  exercise,  a  minimum  of  three  hours  is  needed.  I  have  my  
preferences  of  how  this  time  will  be  divided  (3  meetings  of  75  minutes  each),  but  instructors  could  
use  one  3  hour  session  or  three  50  minute  session  (though  in  my  experience  short  classes  require  
the  charting  to  take  place  outside  of  the  classroom).    Homework  time  will  also  be  required,  as  the  
students  will  need  to  design  and  chart  their  source-­‐berg.    

Concerning  computers  and  Prezi  software,  it  should  first  be  noted  that  Prezi  and  computers  are  
not  required.  This  project  can  easily  be  done  on  paper  with  multicolored  pens  (for  distinguishing  
between  groups  and  lines).  The  software  is  preferred,  though,  as  it  engages  them  in  a  different  
way.  A  bit  of  technical  savvy  might  be  called  for  to  learn  Prezi  software,  but  since  the  last  day  of  
the  exercise  is  in-­‐class  work  on  the  Prezi,  the  instructor  will  be  able  to  help.  This  implies  two  
things:  the  instructor  understands  Prezi  and  can  help  with  it  (perhaps  he  or  she  has  used  it  earlier  
in  the  semester  so  the  class  it  familiar  with  it)  and  that  computers  are  available  in  the  classroom.  

-­‐based  outline  is  fine.    

How  should  the  class  do  it?  

Day  1:  What  is  a  source  and  why  should  I  care?  

Begin  by  referencing  the  notion  that  successful  compositions  use  transitions  and  that  the  class  
itself  is  a  composition.  Then:  
community.  This  community  is  made  up  of  people  writing,  talking,  painting,  sculpting,  and  
anthologizing.  This  community  is  based  on  the  same  notion  that  underlies  all  communities:  
connection.  Painters  reference  other  paintings.  News  articles  reference  speeches  and  company  
statements.  Textbooks  reference  studies  by  experts  in  the  field.  Even  comic  books  reference  real  
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scientific  discovers.  Those  references  require  research,  and  those  references  can  be  mapped  ina  
et  some  experience  in  making  a  map  that  collects  

  

Give  each  student  a  copy  of  hand  out  1  (see  appendix).  Have  the  students  generate  a  list  (in  groups  
or  as  a  class)  of  media.  Once  the  list  is  sizable,  have  the  students  group  all  the  media  by  their  

an

a  primary  source  referencing  a  

most  frequently  cited  by  each  media.  Discuss  genre  conventions:  each  genre  and  its  medias  is  
likely  to  privilege  different  type

  

Student  Homework:  Make  a  free  account  at  Prezi.com.  Watch  the  Prezi  intro  video  and  read  the  
publishing  tips.      

Day  2:  Listing  the  sources  of  the  (re)mix  

Give  them  a  version  of  hand  out  2  (see  appendix)  that  has  the  column  headings  removed;  have  the  
students  circle  which  sources  they  are  familiar  with  and/or  use  the  most,  and  have  them  underline  

,  and  have  them  state  the  three  sources  that  have  (in  their  
opinion)  the  most  authority.  Give  them  the  section  titles.  Let  them  see  what  source  types  they  use,  

Discuss.  How  have  their  individual  contexts  caused  them  
to  be  familiar  or  unfamiliar  with  a  certain  media?  Have  them  freewrite  5  minutes  describing  a  

situation  call  for  a  specific  type  of  source?  Discuss.    

al  situation  (if  they  
rhetorical  situation   yet,  this  might  be  a  good  spot).  Each  situation  

calls  for  a  different  type  of  source  since  each  situation  values  a  different  type  of  work.  Some  
sources  have  social  backing  and  are  thus  seen  as  more  authoritative.  Did  they  write  down  a  parent  
as  an  authority?  Their  own  critical  thoughts?  Emphasize  that  by  using  any  source,  they  are  doing  
research  and  analysis.    

Have  them  revisit  their  music  mix  (these  mixes  are  assumed  to  be  saved  on  a  classroom  desktop  
computer;  if  this  is  not  the  setting,  they  should  bring  in  a  laptop  or  MP3  player  with  the  mix  on  it).  
They  previously  chose  to  collect  these  primary  sources  and  arrange  them  as  they  did  to  make  a  
thematic  statement.  Draw  a  parallel  between  this  arrangement  of  sources  and  the  arrangement  of  
sources  in  an  article,  movie,  or  blog.  What  events,  people,  places,  or  other  media  do  their  songs  

http://prezi.com/
http://prezi.com/learn/getting-started/
http://prezi.com/learn/presenting-and-publishing/
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specifically  reference?  Have  them  create  a  list.  These  songs  might  reference  any  of  the  following:  
recent  news  events,  other  songs,  other  performers,  specific  wars,  specific  restaurants,  the  beat  in  
the  song  being  sourced  from  another  song,  etc.  

This  use  of  remix  will  be  the  ideal  
place  for  the  Prezi  work  on  the  final  day  of  this  3-­‐day  exercise.  1  

So  how  many  primary,  secondary,  and  tertiary  sources  were  directly  referenced  in  their  songs?  
They  should  make  a  thorough  but  accurate  list  and  hold  onto  that  list  for  the  third  day.  

Note:  Their  songs  might  reference  a  war,  and  an  article  published  on  the  war  could  be  a  source,  
  

Day  3:  Prezi-­ing  the  Source-­berg  

On  this  day the  final  day  in  this  exercise the  students  will  use  their  mix/remix  source  list  to  
design  a  source-­‐berg  using  Prezi.  Have  each  student  log  into  a  computer  and  log  into  his  or  her  
Prezi.com  account.    The  first  item  entered  will  be  the  music  mix.    Have  
on  the  screen  (centering  it  is  not  necessary).  Tell  them  to  zoom  in  and  place  the  name  of  the  
artists/songs  
around  the  item  that  sourced  it,  much  like  a  bubble  chart  or  cloud  chart.  The  difference  here  is  that  
size  scale  is  important.  The  students  are  conceptually  taking  an  overhead  perspective  on  an  
iceberg -­‐berg  goes.  
Starting  with  the  first  entry  (the  mix),  the  next  entries  (the  songs  on  the  mix)  will  be  on  the  same  
zoomed  in  scale,  making  each  source  approximately  half  the  size  of  the  item  in  which  it  was  found.  
So  the  mix  is  surrounded  by,  in  addition  to  other  songs,  Kay

references.  Each  new  entry  zooms  in  the  reader  further,  centering  the  screen  on  one  item  at  a  
time.  Eventually  the  student  will  reach  a  dead  end;  at  that  point,  they  should  move  to  another  
source.  The  most  viable  sources  for  depth  will  come  from  instances  when  the  lyrics  reference  
items  that  are  more  secondary  in  nature;  secondary  sources  are  more  likely  to  include  explicit  lists  
of  their  sources.  When  the  students  have  exhausted  their  connections,  have  them  zoom  back  out  
so  they  can  see  how  deep  they  went.    

                                                                                                                      
1  Note  that  most  of  these  references  they  list  will  be  to  primary  sources,  probably  media;  some  will  be  
general  concepts.  A  quick  convention  to  give  them  that  will  help  them  distinguish  between  primary  sources  
and  an  event  is  this:  was  it  published  or  presented?  Sources  are  the  result  of  human  intervention:  the  more  
intervention,  the  more  the  event  is  filtered  and  edited,  the  longer  it  takes  to  publish,  the  more  likely  it  is  a  
tertiary  source.  Note  that  tertiary  sourced  material  is  probably  so  established  that  it  comes  off  as  fact;  
secondary  comes  off  as  argument/analysis;  primary  comes  off  as  opinion/statement.  These  points  come  
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Note:  for  each  entry,  the  stude
also,  this  will  slow  down  the  process  considerably)  or  the  author/name  of  the  work/date  it  was  
published.    

At  this  point  class  will  be  half-­‐over  (or  more)  and  the  students  will  hate  the  instructor  and  the  
source-­‐berg  equally.  This  is  to  be  expected.  Now  give  them  the  chance  to  decorate  their  Prezi,  
adding  images  and  quotes  from  the  sources  they  choose.  This  decoration  is  both  a  relaxing  portion  
of  the  assignment  and  a  chance  to  choose  which  sources  get  decorated  (therefore  attention,  

Most  important,  though,  is  that  this  part  of  the  assignment  invites  
students  to  revisit  the  berg  from  a  different  perspective.    This  will  likely  take  up  the  rest  of  class.  
To  conclude  this  exploration  of  sources  (likely  over  the  weekend),  give  students  the  homework  
below.    The  project  grade  will  be  taken  from  the  homework.  Criteria  and  weight  are  up  to  the  
instructor  and  his  or  her  intentions  with  the  exercise,  but  its  suggested  that  the  design,  the  depth,  
and  the  scope  of  the  tree  be  taken  into  consideration.  

Homework:  Students  should  find  more  sources  for  the  items  that  interest  them.  Unlike  finding  
sources  that  the  item  specifically  cites,  students  should  find  sources  that  cite  the  

Award  video  hosted  at  YouTube,  the  album  that  the  song  comes  on,  an  LP  were  the  song  was  first  
released  publically,  a  movie  that  uses  the  song,  a  football  article  in  the  school  newspaper  that  uses  
the  lyrics,  etc.  The  levels  of  equality  created  by  the  different  depthsi  in  Prezy  should  be  

sources   Students  should  
mark  each  source  at  primary/secondary/tertiary  and  conclude  the  assignment  by  counting  each  
source  they  found  throughout  the  enter  source-­‐berg.  Award  the  student  with  th
(most  sources).  How?  Buy  them  a  giant  Slushy  from  the  local  gas  station.  
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Summary  of  day  3  (just  to  be  clear)  

sources  to  its  other  sources,  etc.  Each  source,  especially  secondary,  will  no  doubt  cite  other  
sources,  so  each  entry  will  have  its  own  berg  grow  around  it.  This  berg  will  be  digitized  and  
visualize  through  Prezi.  A  written  cloud  could  also  work,  though  it  would  remove  the  depth  aspect  
and  instead  strain  the  visual  limits  of  what  can  be  seen  at  once  (also  a  useful  metaphor).  The  berg  
should  be  deepened  to  minimum  of  4  sources  but  can  also  be  limited  in  scope;  students  could  be  
limited  to  3  sources  for  each  item,  indirectly  causing  them  to  gauge  the  value  of  each  source.  Each  
source  will  be  labeled  primary/secondary/tertiary  as  appropriate,  and  the  number  of  sources  will  
be  the  measure  of  scope.  If  the  first  source  has  3  sources,  then  each  of  those  sources  have  3  
sources,  then  each  of  those  3  have  sources,  and  each  of  those  3  have  sources  (stopping  there),  each  

note  that  primary  sources  may  refer  to  other  primary  sources  or  secondary  sources,  showing  that  
primary  source  material  is  synonymous  with  neither  starting  point  nor  authority  (relevant  for  
students  trying  to  place  their  mix  into  the  source  community).  Also,  since  they  are  a  part  of  the  
berg  (there  are  sources  above  them  and  below  them),  they  should  feel  included  in  the  community,  
therefore  authorized  to  make  statements  about  it  and  engage  in  it.     

What  are  my  alternatives?  

  An  textual  example  of  an  alternative  version  of  this  project  follows:  

The  class  was  told  to  continue  the  previous  chart,  adding  to  its  examples  music-­‐based  
sources  (an  example  being  as  follows:  primary A  Beatles  Song;  secondary Study  on  

the  class,  that  reference  guide  is  online,  so  they  can  each  access  it  on  their  own  schedule.  
Each  student  is  told  to  trace  the  sources  back.  Perhaps  they  are  told  to  think  like  the  editors  
and  use  other  sources  to  justify  their  entries  into  the  reference  guide,  but  as  responsible  
editors,  they  know  to  check  the  sources  of  their  own  sources.  They  all  agree  that  they  will  
use  Word  2007  and  make  a  SmartArt  cloud  representing  the  tree.  They  are  given  a  week  to  
do  this  and  told  to  use  proper  MLA  citation.  Over  the  week  while  they  conduct  this  research  
into  research,  they  are  given  two  lectures,  one  on  the  use  of  citation  (with  accompanying  
handouts)  and  one  on  the  use  of  determining  the  primacy  of  sources  by  looking  at  the  
amount  of  reliance  that  the  writer  puts  on  each  source  (quantity  and  quality).     
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An  example  of  a  visual  alternative  follows:  

  

  

  

How  should  I  follow  it  up?  

Instructors  may  choose  to  assign  a  source-­‐berg  to  each  major  assignment,  making  this  assignment  
a  reoccurring  approach  to  mapping  the  community  behind  any  assignment.  Such  an  approach  will  
reinforce  the  value  of  a  community  and  its  context.  Even  if  not  used  as  a  reoccurring  assignment,  
consider  setting  aside  a  day  to  show  off  some  of  the  source-­‐bergs,  especially  if  you  choose  to  use  
Prezi  or  another  presentation-­‐type  software.  Students  may  not  appreciate  showing  off  their  own  
work,  but  since  the  assignment  is  in  part  geared  towards  giving  authority  to  the  student,  they  
should  be  given  the  change  to  confirm  that  authority  in  front  of  their  peers.  If  nothing  else,  seeing  

source-­‐berg
source-­‐bergs  (this  can  be  seen  as  assertive  or  damaging;  the  instructor  should  decide  based  on  the  
candor  of  the  class).    

Source  A  

Source  B1(cited  in  

source  A)  

Source  B3  (cited  in  

source  A)  

Source  B2  (cited  in  

source  A)  

  Source  C1  (cited  in  

source  B3;  B1)    
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Hand  Out  1:  IDENTIFYING  PRIMARY,  SECONDARY,  AND  TERTIARY  SOURCES    

  

Primary  sources  include:    

 Accounts  by  an  eyewitness  or  the  first  recorder  of  an  event,  in  written  or  other  form,  including  
microform  and  electronic  reproduction.  Examples  are  diaries,  autobiographies,  letters,  minutes  of  
meetings,  news  footage,  newspaper  articles.    

 Data  obtained  through  original  research,  statistical  compilations  or  legal  requirements.  Examples  
are  reports  of  scientific  experiments,  U.  S.  census  records,  public  records.    

 Creative  works  such  as  poetry,  music,  or  art    
 Artifacts  such  as  arrowheads,  pottery,  furniture,  and  buildings.    

  

Secondary  sources  are  works  that  interpret  the  primary  data,  such  as  a  book  about  eating  disorders,  a  
journal  article  about  the  role  of  tobacco  in  the  colonial  economy,  or  a  critical  review  of  a  play.    

Tertiary  sources  are  works  that  compile,  analyze,  and  digest  secondary  sources.  General  and  specialized  
encyclopedias  are  familiar  examples  of  tertiary  sources.  
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Hand  Out  2:  Library  of  Congress  Subdivisions  Indicating  Primary,  Secondary,  
and  Tertiary  (source)  

  

  

  

http://library.uncwil.edu/is/infocycle.htm
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Hand  Out  3:  The  Cycle  of  Information  

  

   PRIMARY     SECONDARY     TERTIARY    

DEFINITIONS    

Sources  that  contain  raw,  
original,  un-­‐interpreted  
and  unevaluated  
information.    

Sources  that  digest,  analyze,  
evaluate  and  interpret  the  
information  contained  within  
primary  sources.  They  tend  to  
be  argumentative.    

Sources  that  compile,  
analyze,  and  digest  
secondary  sources.  They  
tend  to  be  factual.    

TIMING  OF  PUBLICATION  
CYCLE    

Primary  sources  tend  to  
come  first  in  the  
publication  cycle.    

Secondary  sources  tend  to  
come  second  in  the  
publication  cycle.    

Tertiary  sources  tend  to  
come  last  in  the  
publication  cycle.    

FORMATS-­‐-­‐depends  on  the  
kind  of  analysis  being  
conducted.    

Often  newspapers,  weekly  
and  monthly-­‐produced  
magazines;  letters,  diaries.    

Often  scholarly  periodicals  
and  books.  (Professors  like  
these.)    

Often  reference  books.    

EXAMPLE:  Historian  
studying  the  Vietnam  War)    

Newspaper  articles,  
weekly  news  magazines,  
monthly  magazines,  
diaries,  correspondence,  
diplomatic  records.    

Articles  in  scholarly  journals  
analyzing  the  war,  possibly  
footnoting  primary  
documents;  books  analyzing  
the  war.    

Historical  Dictionary  of  
Vietnam;    

Example:  Literary  
Critic(studying  the  
literature  of  the  Vietnam  
War)    

Novels,  poems,  plays,  
diaries,  correspondence.    

Articles  in  scholarly  journals  
analyzing  the  literature;  
books  analyzing  the  
literature;  formal  biographies  
of  writers  of  the  war.    

Writing  About  Vietnam;  A  
Bibliography  of  the  
Literature  of  the  Vietnam  
Conflict;  Dictionary  of  
Literary  Biography    

Example:  
Psychologist(studying  the  
effects  of  the  Vietnam  
syndrome)    

Article  in  a  magazine  that  
reports  research  and  its  
methodology;  notes  taken  
by  a  clinical  psychologist.    

Articles  in  scholarly  
publications  synthesizing  
results  of  original  research;  
books  analyzing  results  of  
original  research.    

Diagnostic  and  Statistical  
Manual  of  Mental  
Disorders;  The  
Encyclopedic  Dictionary  
of  Psychology    

Example:  
Scientist(studying  Agent  
Orange  exposure)    

Article  in  a  magazine  
reporting  research  and  
methodology.    

Articles  in  scholarly  
publications  synthesizing  
results  of  original  research;  
books  doing  same.    

Agent  Orange  and  
Vietnam:  An  Annotated  
Bibliography    


